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Montclair Public Schools 
CCSS CGI English HH Unit: Marshall A.b 

Subject CGI English High 
Honors 

Grade 11 Unit # 1 Pacing 8-10 Weeks:  
  

Unit Spending Ourselves: An Introduction to Economics Through Literature 

Overview 
• The Economics Semester provides a range of texts, genres and themes for students to examine both for their philosophical points of view and/or in 

connection with the historical context in which they are set or written. As a form of introduction to economic philosophies, Unit I of this semester-long 
study engages the students in essays with a range in time periods, settings, and most notably, points of view.  The students will progress from there to 
studying a complex Shakespearean play in order to achieve a depth of understanding for a single text.  Ultimately, the students will participate in a 
literary circles program where they will work in small groups to achieve an in-depth knowledge of a single, substantial work of literature.  Their work 
will begin with individual tasks and extend from the group to the class and finally, to the community. 

• Big idea:  Reading fiction in depth and working with others toward a broad understanding of a single work can enhance our lives and encourage life-
long learning. 

• Essential Question:  How do economic circumstances of a character’s life shape the conflicts and determine the themes of a work of literature? 
• Lexile band: 700 - 1520 
• The major activities of this unit are:  A Critical Analysis Paper,  Literary Circles and Book Presentations. 

Standard # Reading Standards: Literary Text (Priority in Bold) SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

RL.11-12.1 
 

• Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. 
 

1 
 
 

2 
 

3 

• Student will summarize what the text 
explicitly says and what the text seems to 
infer. 

• Student will identify and note evidence to 
support their claims.  

• Students will come to recognize where an 
author purposely leaves events open-ended 
or vague or judge where a text is 
inconclusive. 

2 
 
 

1 
 

3 
 

RL.11-12.2 
 

• Determine two or more themes or central ideas of a 
text and analyze their development over the course 
of the text, including how they interact and build on 
one another to produce a complex account; provide 
an objective summary of the text. 

 

4 
 

5 
 

6 
 
 

7 
 
 
 
 

8 

• Students will find more than one theme or 
central idea in a text.  

• Students will determine and understand the 
inter-relationship between multiple themes. 

• Students will recognize how multiple themes 
can create a richer understanding for the 
reader.  

• Students will track the development of 
multiple themes throughout a text by 
compiling a group of strong textual quotes 
and/or paraphrases that will support analysis 
of the text. 

• Student will analyze how the author develops 

1 
 
 

3 
 

3 
 

2 
 
 
 
 

4 
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9 

the themes over the course of the text. 
• Student will explain how the themes interact 

to produce and complex account. 

 
1 

RL.11-12.6 
 

• Analyze a case in which grasping a point of view 
requires distinguishing what is directly stated in a 
text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 
 

10 
 
 

11 
 

12 

• Students will, when determining point of 
view, recognize a case when an author says 
one thing but means another.  

• Students will define and be familiar with 
terms such as sarcasm and irony.  

• Students will reflect on what meaning a 
satiric, ironic, sarcastic, and/or understated 
point of view brings to the text or 
distinguishes about a character.  

3 
 
 

1 
 

4 

Standard # Reading Standards: Informational Text  
(Priority in Bold) 

SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

RI.11-12.1 
 

• Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. 
 

13 
 
 

14 
 

15 
 
 

16 

• Students will identify and cite evidence 
formally and informally to support their 
ideas.  

• Students will determine if evidence is 
sufficient and convincing. 

• Students will judge where an author 
purposely (or unintentionally) leaves  
information open-ended or vague.  

• Students will recognize a gap in 
understanding and that their comprehension 
would be such that they could question the 
text.  

 

1 
 
 

4 
 

3 
 

 
3 

Standard # Writing Standards (Priority in Bold) SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

W.11-12.1 
 

• Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning 
and relevant and sufficient, evidence. 
 

17 
 
 
 
 

18 

• Students will write, creating argumentative 
and persuasive texts that support their 
analysis of a text or topic using enough 
relevant evidence to legitimately support 
their claim(s).  

• Students understand how much evidence is 
needed to satisfactorily support a point.  

 

4 
 
 
 
 

1 

W.11-12.9 
 

• Draw evidence from literary or informational texts 
to support analysis, reflection, and research. 
 

19 
 

20 

• Students will research and gather evidence 
from literary and informational texts. 

• Students will use evidence from literary and 
informational texts to support their analysis, 
reflection and research. 

1 
 

4 
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Standard # Language Standards (Priority in Bold) SLO 
# 

Student Learning Outcomes Depth of 
Knowledge 

L.11-12.1 
 

• Demonstrate command of the conventions of 
Standard English grammar and usage when writing 
or speaking. 
 

21 
 
 

22 
 
 
 

23 

• Students will demonstrate a strong command 
of the grammar and usage of spoken and 
written Standard English.  

• Students will apply the understanding that 
language is ever-changing, using appropriate 
formal or informal grammar and usage when 
speaking or writing. 

• Students will investigate choices in language 
and usage by using reliable references.  

 

3 
 
 

4 
 
 
 

3 
 

L.11-12.2 
 

• Demonstrate command of the conventions of 
Standard English capitalization, punctuation, and 
spelling when writing. 
 

24 • Students will further hone their ability to 
produce written work that demonstrates an 
understanding of how and when to use 
Standard English capitalization, punctuation, 
and spelling. 

4 

L.11-12.6 • Acquire and use accurately general academic and 
domain-specific words and phrases, sufficient for 
reading, writing, speaking, and listening at the 
college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge 
when considering a word or phrase important to 
comprehension or expression. 

25 
 
 
 

26 
 
 
 

27 
 
 
 
 

• Students will define the discourse language 
of general and/or specific academic fields of 
study, in order to read, write, speak and 
listen more effectively. 

• Students will accurately use the discourse 
language of general and/or specific academic 
fields of study, in order to read, write, speak 
and listen more effectively 

• Students will choose the appropriate method 
needed to broaden their knowledge of 
vocabulary when trying to understand or 
express an idea either in speaking or writing.  

1 
 
 
 

4 
 
 
 

2 

Big Ideas: Marshall A.c 
1. Style and rhetoric create the means through which a work of nonfiction is understood. 
2. In order to achieve a depth of understanding for a single text, a student must:  define vocabulary words; read select passages closely; pose a variety of 

questions; engage in both small and large group discussions; research the author’s background and the historical context of the text; and consult the 
critics for different points of view. 

3. There can be a number of different interpretations of a single text provided a reader presents ample and convincing textual evidence to support a 
point of view.  

Big Ideas: Marshall A.c 
1. How do tone and style create meaning in a work of nonfiction? 
2. How can examining a single text result in different interpretations of that text?  
3. How do economic circumstances of a character’s life shape the conflicts and determine the themes of a work of literature? 
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Assessments: Marshall A.d, D.c 

1. Formal and informal formative and summative assessments as determined by the teacher 
2. Common Benchmark as per district schedule 

Key Vocabulary 
• Style and Rhetoric (includes diction, tone, satire, & irony) 
• Figurative language (includes metaphor, simile, & imagery) 
• Humanism 
• Anti-Semitism 
• Theme 
• Setting and characteristics thereof 
  

Suggested Resources (These are recommended; you may select others as long as they are aligned to the standards and Lexile levels 
in this unit of study.) 
Literary Terms Glossary provided at the beginning of the school year which covers style, rhetoric and grammar terms and 
usage covering all four units of study.  

Abrams, M.H.  and Geoffrey Galt Harpham. A Glossary of Literary Terms, 9th ed.   

Boston, MA: Wadsworth Cenage Learning, 2009. 

Gallagher, Kelly. Write Like This: Teaching Real-World Writing Through Modeling &  

Mentoring Texts. Portland, ME: Stenhouse Publishers, 2011.  

Graff, Gerald and Cathy Birkenstein, They Say, I Say: The Moves that Matter in  

Academic Writing. New York: WW Norton & Company, 2006. 

Foster, Thomas C., How to Read Literature Like a Professor: A Lively and Entertaining  

Guide to Reading Between the Lines. New York: Harper Collins, 2003. 

Meyer, Michael. Thinking and Writing about Literature. New York: Bedford St. Martin  

Press, 1995. 
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Unit I:  Lexile Levels for CGI English 11 HH 
 

1. “Rereading Wharton's ‘Poor Archer’: A Mr. ‘Might-Have-Been’ in The Age of Innocence" by Emily J. Orlando. 1160L 
 

2. “On Sale At Old Navy: Cool Clothes For Identical Zombies! What a deal! Crush your individuality at state-of-the-art 
chain storeS.”  by Damien Cave. 1210L 

 
3. “Everyday Use” by Alice Walker. 950L 

 
4. “iPad Envy” by Rob Walker. 1300L 

 
5. “A Modest Proposal” by Jonathan Swift. 1520L 

 
6. “The Way to Wealth” by Benjamin Franklin. 1370L 

 
7. “Women and Economics” by Charlotte Perkins Gilman. 1390L 

 
8. “In Search of Our Mother’s Gardens” by Alice Walker. 1160L 

 
9. The Merchant of Venice by William Shakespeare. 1380L 

 
10. “Marginalized Voices in The Merchant of Venice” by Susan Oldrieve.1450L 

 
11. The Immortal Life of Henrietta Lacks by Rebecca Sloot. 1140L 

 
12. Native Son by Richard Wright. 960L 

 
13. American Pastoral by Phillip Roth. 1500L 

 
14. Empire Falls by Richard Russo. 1460L 

 
• CCSS Framework Appendix B: Text Exemplars and Sample Performance Tasks ????? 
• CCSS Framework Appendix C: Writing Exemplars ????? 
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DIFFERENTIATION 
Special Education ELL RtI 

• Modifications & accommodations as listed in 
the student’s IEP 

• Assign a peer to help keep student on task 
• Modified or reduced assignments 
• Reduce length of assignment for different 

mode of delivery 
• Increase one to one time 
• Working contract between you and student at 

risk 
• Prioritize tasks 
• Think in concrete terms and provide hands on 

tasks 
• Position student near helping peer or have 

quick access to teacher 
• Anticipate where needs will be 
• Break tests down in smaller increments 
• NJDOE resources 

• Strategy groups 
• Teacher conferences 
• Graphic organizers 
• Modification plan 
• NJDOE resources 
• Adapt a Strategy-Adjusting strategies for ESL 

students: http://www.teachersfirst.com/cont
ent/esl/adaptstrat.cfm 

• Tiered Interventions following RtI framework 
• RtI Intervention Bank 
• NJDOE resources 
• Differentiated instruction provided by 

teacher(s) and based upon recommendation 
of I&RS Committee and  
 

CROSS CURRICULUR RESOURCES 
The Amistad Commission’s Literacy components for Primary Grades: http://njamistadcurriculum.net/ 
Lessons focused on Language: http://www.fcrr.org/studentactivities/language_k1.htm  

ALIGNMENT TO 21st CENTURY SKILLS AND TECHNOLOGY  
21st Century/ Interdisciplinary Themes: Bold all that apply 21st Century Skills: Bold all that apply 
Global Awareness 
Financial, Economic, Business and Entrepreneurial Literacy 
Civic Literacy 
Health Literacy 
Environmental Literacy  

Creativity & Innovation 
Critical Thinking & Problem Solving 
Communication & Collaboration 
Media Literacy 
Information Literacy 
Information, Communication & Technology 
Life & Career Skills 

Technology Infusion 
College and Career 
Readiness Anchor 

Standards 
 
CCRA. W.6. Use technology, 
including the Internet, to 
produce and publish writing 
and to interact and 

Reading 
 
 
RI.11-12.7 Integrate and 
evaluate multiple sources of 
information presented in 
different media or formats 
(e.g., visually, 

Writing 
 

 
W.11-12.6 Use technology, 
including the Internet, to 
produce, publish, and 
update individual or shared 
writing products in 

Speaking/ Listening and 
Language 

 
SL.11-12.5. Make strategic 
use of digital media (e.g., 
textual, graphical, audio, 
visual, and interactive 
elements) in presentations 

Other 
 
Interactive White Board  
Applications 
Digital Texts 
Audio Texts 
 

http://www.state.nj.us/education/educators/standards/�
https://drive.google.com/a/mpsdnj.us/file/d/0B0CIp0Y5Z4m-UmVwdjB1bS1DYWM/view?usp=sharing�
http://www.state.nj.us/education/educators/standards/�
http://www.teachersfirst.com/content/esl/adaptstrat.cfm�
http://www.teachersfirst.com/content/esl/adaptstrat.cfm�
http://www.state.nj.us/education/educators/standards/�
http://njamistadcurriculum.net/�
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collaborate with others 
 
CCRAW.8. Gather relevant 
information from multiple 
print and digital sources, 
assesses the credibility and 
accuracy of each source, and 
integrates the information 
while avoiding plagiarism.  
. 
CCRA.SL.5. Make strategic 
use of digital media and 
visual displays of data to 
express information and 
enhance understanding of 
presentations. 
 
 

quantitatively) as well as in 
words in order to address a 
question or solve a problem. 
 
 
 

response to ongoing 
feedback, including new 
arguments or information 
 
W.11-12.8. Gather relevant 
information from multiple 
authoritative print and 
digital sources, using 
advanced searches 
effectively; assess the 
strengths and limitations of 
each source in terms of the 
task, purpose, and audience; 
integrate information into 
the text selectively to 
maintain the flow of ideas, 
avoiding plagiarism and 
overreliance on any one 
source and following a 
standard format for citation.  

to enhance understanding of 
findings, reasoning, and 
evidence and to add 
interest.  
 
L.11-12.4c Consult general 
and specialized reference 
materials (e.g., dictionaries, 
glossaries, thesauruses), 
both print and digital, to 
find the pronunciation of a 
word or determine or clarify 
its precise meaning, its part 
of speech, its etymology, or 
its standard usage. 

Evidence of Student Learning 
• Common benchmarks  
• Evaluation rubrics 
• Self-reflections 
• Self- assessments 
• Teacher-student conferences 
• Running records 
• Students’ published pieces 
• Unit tests 
• Quizzes 
• Journals 
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Montclair Public Schools 
 ELA Curriculum Unit Plan 

Subject CGI English  
High Honors 

Grade 11 Unit # Two Pacing Four weeks  
Five weeks 

Unit Gluttony & Despair: 20th Century American Dreams 

Overview 
• This is the second unit of the Economics semester.  The readings in this unit are primarily American literature classics of the 20th Century, and 

therefore they work well to establish a strong interdisciplinary study with US History II as well as an extensive look at the American Dream. In addition, 
the study of these full-length plays and novels allows students to examine the works from several literary perspectives including, but not limited to, 
biographical, historical, feminist, Marxist, mythological, formalist, and psychological lenses.  
 

• The Lexile band for the Unit 2 readings is 925L to 1310L. 
 
Standard # Reading Standards: Literary Text (Priority or Top 

Level Transfer Standards in Bold) 
SLO 

# 
Student Learning Objectives Depth of 

Knowledge 
RL.11-12.1 
 

• Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as 
inferences drawn from the text, including 
determining where the text leaves matters uncertain. 
 

1 
 
 

2 
 
 
 

• Students will identify and label passages 
within the text, which thoroughly and 
strongly support their analysis. 

• Student will summarize what the text 
explicitly says and what the text seems to 
infer. 
 

1 
 
 

2 
 

RL.11-12.3 
 

• Analyze the impact of the author’s choices regarding 
how to develop and relate elements of a story or 
drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and 
developed). 
 

4 
 

5 
 
 

6 

• Students will examine key ideas and details 
in the text. 

• Students will understand how an author‘s 
choices when developing a story impact the 
story as a whole.  

• Students will recognize how from choosing a 
setting to developing a character, an author 
crafts an idea into text and develops story 
elements into plot.  

2 
 

1 
 
 

3 
 

RL.11-12.4 
 

• Determine the meaning of words and phrases as they 
are used in the text, including figurative and 
connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words 
with multiple meanings or language that is 

7 
 
 
 

• Students will continue to determine 
figurative, connotative, denotative meanings 
of words and phrases in a text.   
 

4 
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particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 

RL.11-12.7 
 

• Analyze multiple interpretations of a story, drama, 
or poem (e.g., recorded or live production of a play 
or recorded novel or poetry), evaluating how each 
version interprets the source text. (Include at least 
one play by Shakespeare and one play by an 
American dramatist.) 

8 
 

9 
 

 

• Students will examine two interpretations 
of a single work.  

• Students will determine how each rendition 
interprets that text.  
 

2 
 

4 
 

Standard # Reading Standards: Informational Text (Priority or 
Top Level Transfer Standards in Bold) 

SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

RI.11-12.1 
 

• Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as 
inferences drawn from the text, including 
determining where the text leaves matters uncertain. 
 

10 
 
 

11 
 
 
 
 

 

• Students will identify and cite evidence 
formally and informally to support their 
ideas.  

• Students will determine if evidence is 
sufficient and convincing. 

 
 

1 
 
 

4 
 
 
 

 
 

RI.11-12.2 
 

• Determine two or more central ideas of a text and 
analyze their development over the course of the 
text, including how they interact and build on one 
another to provide a complex analysis; provide an 
objective summary of the text. 
 

12 
13 

 
14 

 

• Students will read the text. 
• Students will identify two or more central 

ideas within the text. 
• Students will examine the development of 

multiple central ideas throughout a text by 
noting the progression the arguments and 
supports used to establish each central idea. 
 

1 
1 
 

3 
 
 

RI.11-12.7 • Integrate and evaluate multiple sources of 
information presented in different media or formats 
(e.g., visually, quantitatively) as well as in words in 
order to address a question or solve a problem. 

15 
 
 

16 

• Students will consider the value or 
importance of the information, in light of 
the question or problem. 

• Students will synthesize all of the 
information gathered from the various 
formats into a succinct understanding.  

 

2 
 
 

4 
 

Standard # Writing Standards (Priority or Top Level Transfer 
Standards in Bold) 

SLO 
# 

Student Learning Objectives Depth of 
Knowledge 
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W.11-12.1 
 

• Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning 
and relevant and sufficient evidence. 

17 
18 

 
 
 
 

19 

• Students will develop and introduce a topic. 
• Students will write, creating argumentative 

and persuasive texts that support their 
analysis of a text or topic using enough 
relevant evidence to legitimately support 
their claim(s).  

• Students understand how much evidence is 
needed to satisfactorily support a point.  
 

2 
4 
 
 
 
 

1 

W.11-12.1c 
 

• Use words, phrases, and clauses as well as varied 
syntax to link the major sections of the text, create 
cohesion, and clarify the relationships between 
claim(s) and reasons, between reasons and evidence, 
and between claim(s) and counterclaims. 
 

20 
 
 
 
 
 

21 
 

• Students will choose precise words, clauses, 
phrases and varied sentence structure to 
create a cohesive text, which clarifies, 
supports, and extends the relationship 
between their claims, reasoning, and 
evidence. 

• Students will use transitions and syntax to 
link together the major sections of the text. 
 

2 
 
 
 
 
 

2 
 

W.11-12.1d 
 

• Establish and maintain a formal style and objective 
tone while attending to the norms and conventions 
of the discipline in which they are writing. 
 

22 
 

23 
 

24 
 
 

25 

• Students will format effectively according to 
MLA guidelines. 

• Students will choose a formal style and 
objective tone. 

• Students will decide what organization is 
most effective for purpose, audience, and 
task.  

• Students will determine what facts are the 
most significant.  

 

4 
 

1 
 

2 
 
 

4 

W.11-12.1e 
 

• Provide a concluding statement or section that 
follows from and supports the argument presented. 
 

26 
 

 

• Students will write a concluding statement 
that supports the information presented.  

 

4 

W.11-12.4 
 

• Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-
specific expectations for writing types are defined in 
standards 1–3 above.) 

27 
 

28 
 
 

• Students will produce writing that is clear 
and understandable to the reader.  

• The students will produce a written work, 
which reflects through style, organization, 
and development of a topic, their awareness 
of the task, audience, and purpose.   

4 
 

4 
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W.11-12.9 
 

• Draw evidence from literary or informational texts to 
support analysis, reflection, and research. 
 

29 
 
 

• Students will use evidence from literary and 
informational texts to support their analysis, 
reflection and research. 
 

3 
 
 

W.11-12.10 • Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of 
tasks, purposes. 
 

30 • Students will develop the flexibility, 
concentration, and fluency to produce high-
quality first draft texts under a tight deadline. 

4 

Standard # Speaking & Listening Standards (Priority or Top 
Level Transfer Standards in Bold) 

SLO 
# 

Student Learning Outcomes Depth of 
Knowledge 

SL.11-12.3 
 

• Evaluate a speaker’s point of view, reasoning, and 
use of evidence and rhetoric, assessing the stance, 
premises, links among ideas, word choice, points of 
emphasis, and tone used. 
 

31 
 
 
 
 

• Students will question the point of view, 
reasoning, and use of evidence and rhetoric 
of speakers, whether they are peers, 
teachers, or outside sources. 
 

3 
 
 
 
 

SL.11-12.6 • Adapt speech to a variety of contexts and tasks, 
demonstrating a command of formal English when 
indicated or appropriate. 
The CCR anchor standards and high school grade-
specific standards work in tandem to define college 
and career readiness expectations—the former 
providing broad standards, the latter providing 
additional specificity. 

32 
 
 

33 

• Students will be able to identify when and 
how to they use the various informal and 
formal Englishes. 

• Students will appropriately employ formal 
Standard English appropriate. 
 

1 
 
 

4 

Standard # Language Standards (Priority or Top Level Transfer 
Standards in Bold) 

SLO 
# 

Student Learning Outcomes Depth of 
Knowledge 

L.11-12.1 • Demonstrate command of the conventions of 
Standard English grammar and usage when writing or 
speaking. 
 

34 
 
 

35 
 
 
 
 

• Students will demonstrate a strong command 
of the grammar and usage of spoken and 
written Standard English.  

• Students will apply the understanding that 
language is ever-changing, using appropriate 
formal or informal grammar and usage when 
speaking or writing. 

3 
 
 

4 
 
 
 
 

L.11-12.2 • Demonstrate command of the conventions of 36 • Students will further hone their ability to 4 
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 Standard English capitalization, punctuation, and 
spelling when writing. 
 

produce written work that demonstrates an 
understanding of how and when to use 
Standard English capitalization, punctuation, 
and spelling. 

L.11-12.3 
 

• Apply knowledge of language to understand how 
language functions in different contexts, to make 
effective choices for meaning or style, and to 
comprehend more fully when reading or listening. 
 

37 • Students’ understanding will allow them to 
make choices concerning style or meaning 
when reading and writing. 
 

1 
 
 

L.11-12.4 • Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on 
grades 11–12 reading and content, choosing flexibly 
from a range of strategies. 
 

38 • Students will use contextual clues, patterns 
of word changes, dictionaries, and 
thesauruses to determine word meanings. 
 

3 
 

L.11-12.5 
 

• Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings. 
 

39 • Students will understand that figurative 
language, word relationships, and nuances in 
word meanings are part of the craft and art 
of written and spoken language. 
 

2 

L.11-12.6 • Acquire and use accurately general academic and 
domain-specific words and phrases, sufficient for 
reading, writing, speaking, and listening at the college 
and career readiness level; demonstrate 
independence in gathering vocabulary knowledge 
when considering a word or phrase important to 
comprehension or expression. 

40 • Students will accurately use the discourse 
language of general and/or specific academic 
fields of study, in order to read, write, speak 
and listen more effectively 

• Students will choose the appropriate method 
needed to broaden their knowledge of 
vocabulary when trying to understand or 
express an idea either in speaking or writing.  

4 
 
 
 

2 

Big Ideas 
• We will explore The American Dream focusing those who were enticed by it, those who were excluded by it, and its force on American society. 

 
• We will introduce the Literary Schools of Critical Thought (Critical Lenses). 

Essential Questions 
• How does the historical context in which a novel/play is written inform the understanding of that text? 

 
• What is the relationship between the authors’ philosophical points of view and style/theme? 
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• Does money corrupt people?  

 
• What is the American Dream, and to what extent is it a myth or a reality? Is it still attainable? 

 
Assessments 

Common Benchmark as per district schedule. 
 
Other Assessments:  Personal narrative, literary analysis papers, reading quizzes, seminars, projects, presentations. 
 
 

Key Vocabulary 
• The Jazz Age 
• Modernism 
• The American Dream 
• Naturalism 
• Transcendentalism 
• The Dust Bowl 
• Tragedy 

Suggested Resources (CCSS Exemplar Texts in Bold) 
• List resources that are aligned with SLOs and grade level or content area including texts, exemplars, rubrics, interdisciplinary resources, etc. 

 
Abrams, M.H.  and Geoffrey Galt Harpham. A Glossary of Literary Terms, 9th ed. Boston, MA: Wadsworth Cenage Learning, 2009. 

Burke, Jim. The English Teacher’s Companion: A Complete Guide to Classroom, Curriculum and the Profession. 2nd ed. Portsmouth, NH:    

          Heinemann, 2003. 

- - -. Reading Reminders: Tools, Tips, and Techniques. Portsmouth, NH: Heinemann, 2000. 

- - -. Writing Reminders: Tools, Tips and Techniques. Portsmouth, NH: Heinemann, 2003. 

Gallagher, Kelly. Write Like This: Teaching Real-World Writing Through Modeling & Mentoring Texts. Portland, ME: Stenhouse Publishers, 2011.  

Graff, Gerald and Cathy Birkenstein, They Say, I Say: The Moves that Matter in Academic Writing. New York: WW Norton & Company, 2006. 
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Foster, Thomas C., How to Read Literature Like a Professor: A Lively and Entertaining Guide to Reading Between the Lines. New York: Harper   

          Collins, 2003. 

Kirby, Dan, Dawn Latta Kirby, and Tom Liner. Inside Out: Strategies for Teaching Writing, 3rd ed.  Portsmouth, NH: Heinemann, 2004. 

The Lexile Framework for Reading. www.Lexile.com 

Meyer, Michael. Thinking and Writing about Literature. New York: Bedford St. Martin Press, 1995. 

Strunk, William Jr., E.B. White, and Maira Kalman. The Elements of Style: Illustrated. New York: Penguin Press, 2005. 
 
 
CCSS Framework Appendix A: Grade Level Text Complexity (p.5)  
LEXILE LEVELS: 
 
The Great Gatsby by F. Scott Fitzgerald. 1070L 
 
Death of a Salesman by Arthur Miller. 985L 
 
Fences by August Wilson. 925L 
 
The Grapes of Wrath by John Steinbeck. 1010L 
 
The Age of Innocence by Edith Wharton. 1170L 
 
The Innocents by Francesca Segal. 975L 
 
Canby, Henry Siedel. “Our America.” New York Evening Post. 6 Nov.1920, p. 3. 1100L 
 
Edwards, Brian T., “The Well-Built Wall of Culture: Old New York and Its Harems.” The Age of Innocence: A Norton Critical    

                     Edition. Candace Waid, editor. New York: WW Norton & Co., 2003, 489, 494, 496-7.1210L 

CCSS Framework Appendix B: Text Exemplars and Sample Performance Tasks 
CCSS Framework Appendix C: Writing Exemplars 
Learning Experiences (last area to be completed) 
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Instructional Focus Student Learning Objectives Assessments 
• What can I do to make the work 

maximally engaging and effective? 
 

• What content should we cover? 
What content needs to be 
“uncovered”? 

 
• When should the “basics” come first? 

When should they be on a “need to 
know” basis? 

 
• When should I teach, when should I 

coach, and when should I facilitate 
student “discovery”? 

 
• How do I know who and where the 

learners are? 
 

• In order to truly meet the standard, 
what should they be able to do 
independently (transfer)? What 
should I be doing to make them more 
independent and able to transfer? 

 
• What events will help students 

practice & get feedback in transfer 
using the learning in realistic ways? 

• List SLOs that are addressed via 
instructional focus 

• If listed then they should be taught 

• How will you assess these learning events? 
• What types of assessments will you use to check 

for understanding? 
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DIFFERENTIATION 
Special Education ELL RtI 

• Modifications & accommodations as listed in 
the student’s IEP 

• Assign a peer to help keep student on task 
• Modified or reduced assignments 
• Reduce length of assignment for different 

mode of delivery 
• Increase one to one time 
• Working contract between you and student at 

risk 
• Prioritize tasks 
• Think in concrete terms and provide hands on 

tasks 
• Position student near helping peer or have 

quick access to teacher 
• Anticipate where needs will be 
• Break tests down in smaller increments 
• NJDOE resources 

• Strategy groups 
• Teacher conferences 
• Graphic organizers 
• Modification plan 
• NJDOE resources 
• Adapt a Strategy-Adjusting strategies for ESL 

students: http://www.teachersfirst.com/cont
ent/esl/adaptstrat.cfm 

• Tiered Interventions following RtI framework 
• RtI Intervention Bank 
• NJDOE resources 
• Differentiated instruction provided by 

teacher(s) and based upon recommendation 
of I&RS Committee and  
 

CROSS CURRICULUR RESOURCES 
The Amistad Commission’s Literacy components for Primary Grades: http://njamistadcurriculum.net/ 
Lessons focused on Language: http://www.fcrr.org/studentactivities/language_k1.htm  

ALIGNMENT TO 21st CENTURY SKILLS AND TECHNOLOGY  
21st Century/ Interdisciplinary Themes: Bold all that apply 21st Century Skills: Bold all that apply 
Global Awareness 
Financial, Economic, Business and Entrepreneurial Literacy 
Civic Literacy 
Health Literacy 
Environmental Literacy  

Creativity & Innovation 
Critical Thinking & Problem Solving 
Communication & Collaboration 
Media Literacy 
Information Literacy 
Information, Communication & Technology 
Life & Career Skills 

Technology Infusion 
College and Career 
Readiness Anchor 

Standards 

Reading 
 
 

Writing 
 

 

Speaking/ Listening and 
Language 

 

Other 
 
Interactive White Board  

http://www.state.nj.us/education/educators/standards/�
https://drive.google.com/a/mpsdnj.us/file/d/0B0CIp0Y5Z4m-UmVwdjB1bS1DYWM/view?usp=sharing�
http://www.state.nj.us/education/educators/standards/�
http://www.teachersfirst.com/content/esl/adaptstrat.cfm�
http://www.teachersfirst.com/content/esl/adaptstrat.cfm�
http://www.state.nj.us/education/educators/standards/�
http://njamistadcurriculum.net/�
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CCRA. W.6. Use technology, 
including the Internet, to 
produce and publish writing 
and to interact and 
collaborate with others 
 
CCRAW.8. Gather relevant 
information from multiple 
print and digital sources, 
assesses the credibility and 
accuracy of each source, and 
integrates the information 
while avoiding plagiarism.  
. 
CCRA.SL.5. Make strategic 
use of digital media and 
visual displays of data to 
express information and 
enhance understanding of 
presentations. 
 
 

RI.11-12.7 Integrate and 
evaluate multiple sources of 
information presented in 
different media or formats 
(e.g., visually, 
quantitatively) as well as in 
words in order to address a 
question or solve a problem. 
 
 
 

W.11-12.6 Use technology, 
including the Internet, to 
produce, publish, and 
update individual or shared 
writing products in 
response to ongoing 
feedback, including new 
arguments or information 
 
W.11-12.8. Gather relevant 
information from multiple 
authoritative print and 
digital sources, using 
advanced searches 
effectively; assess the 
strengths and limitations of 
each source in terms of the 
task, purpose, and audience; 
integrate information into 
the text selectively to 
maintain the flow of ideas, 
avoiding plagiarism and 
overreliance on any one 
source and following a 
standard format for citation.  

SL.11-12.5. Make strategic 
use of digital media (e.g., 
textual, graphical, audio, 
visual, and interactive 
elements) in presentations 
to enhance understanding of 
findings, reasoning, and 
evidence and to add 
interest.  
 
L.11-12.4c Consult general 
and specialized reference 
materials (e.g., dictionaries, 
glossaries, thesauruses), 
both print and digital, to 
find the pronunciation of a 
word or determine or clarify 
its precise meaning, its part 
of speech, its etymology, or 
its standard usage. 

Applications 
Digital Texts 
Audio Texts 
 

Evidence of Student Learning 
• Common benchmarks  
• Evaluation rubrics 
• Self-reflections 
• Self- assessments 
• Teacher-student conferences 
• Running records 
• Students’ published pieces 
• Unit tests 
• Quizzes 
• Journals 
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Montclair Public Schools 
CCSS CGI English 11th Gr. High Honors Unit: Marshall A.b. 

Subject CGI English High 
Honors 

Grade 11 Unit # Unit Three Pacing Nine Weeks 

Unit The Responsibility of Power: From Oedipus to Emerson 

Overview 
• Big picture: Tragedy and the tragic hero: Aristotle’s definition and Shakespeare’s adaptation.  
• Big picture:  Philosophies regarding Fate and Free Will including Puritanism and Transcendentalism 
• Essential question: How does the debate over the influence of Fate and Free Will emerge in great works of literature, both fiction and nonfiction?  
• Lexile band:  620 - 1460 

Standard # Reading Standards: Literary Text (Priority or Top 
Level Transfer Standards in Bold) 

SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

RL.11-12.1 
 

• Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. 
 

1 
 
2 
 
 
3 

• Students will identify passages that relate to 
the thesis statement of their papers. 

• Students will analyze these passages as they 
relate to the thesis statements of their 
papers. 

• Students will support their thesis statements 
using textual evidence. 

1 
 

4 
 
 

4 

RL.11-12.10 • By the end of grade 11, read and comprehend literary 
nonfiction in the grades 11–CCR text complexity band 
proficiently, with scaffolding as needed at the high 
end of the range. 

By the end of grade 12, read and comprehend literary 
nonfiction at the high end of the grades 11–CCR text 
complexity band independently and proficiently. 

4 • Students will routinely read literary 
nonfiction. 

1 

Standard # Reading Standards: Informational Text (Priority or 
Top Level Transfer Standards in Bold) 

SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

RI.11-12.1 
 

• Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. 

5 
 
6 
 
 

• Students will identify passages that relate to 
the thesis statement of their papers. 

• Students will analyze these passages as they 
relate to the thesis statements of their 
papers. 

1 
 

4 
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 7 • Students will support their thesis statements 
using textual evidence 

4 

Standard # Writing Standards (Priority or Top Level Transfer 
Standards in Bold) 

SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

W.11-12.1 
 

• Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning 
and relevant and sufficient evidence. 
 

8 
 
9 
 
10 

• Students will organize their arguments in a 
logical order. 

• Students will identify passages that support 
their arguments. 

• Students will prove their arguments in formal 
written assignments. 

2 
 

1 
 

4 

W.11-12.1a 
 
 
 

• Introduce precise, knowledgeable claim(s), 
establish the significance of the claim(s), 
distinguish the claim(s) from alternate or 
opposing claims, and create an organization that 
logically sequences claim(s), counterclaims, 
reasons, and evidence. 
 

11 
 
 
12 

• Students will introduce their argument(s) 
clearly and accurately with regard to 
counterclaims.  

• Students will establish the importance of 
their claim and make a distinction between 
their claim and opposing claims. 

2 
 
 

2 

W.11-12.1b 
 
 
 

• Develop claim(s) and counterclaims fairly and 
thoroughly, supplying the most relevant evidence 
for each while pointing out the strengths and 
limitations of both in a manner that anticipates 
the audience’s knowledge level, concerns, 
values, and possible biases. 
 

13 
 
 
 
14 
 
15 

• Students will create an organization for their 
argument that provides a logical sequence to 
claim(s), counterclaims, reasons, and 
evidence.  

• Students will anticipate their audience‘s 
values and possible bias.  

• Students will develop their argument, they 
should treat their claims and counterclaims 
equitably taking into account what their 
audience knows as well as what concerns 
they might have. 

4 
 
 
 

3 
 

4 
 
 
 
 

 
W.11-12.1c 
 

• Use words, phrases, and clauses as well as 
varied syntax to link the major sections of the 
text, create cohesion, and clarify the relationships 
between claim(s) and reasons, between reasons 
and evidence, and between claim(s) and 
counterclaims. 
 

16 
 
17 
 
 
 
 
 

• Students will effectively select, organize, and 
analyze their content. 

• Students will choose precise words, clauses, 
phrases and varied sentence structure to 
create a cohesive text, which clarifies, 
supports, and extends the relationship 
between their claims, reasoning, and 
evidence. 

4 
 

2 
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18 
 
19 
 
20 

• Students will arrange ideas, concepts, and 
information to show interrelationships.  

• Students will use transitions and syntax to 
link together the major sections of the text. 

• Students will choose precise words, clauses, 
phrases and varied sentence structure to 
create a cohesive text, which clarifies and 
supports their counterclaims.  
 

3 
 
 

4 
 
 

2 

W.11-12.1e 
 

• Provide a concluding statement or section that 
follows from and supports the argument 
presented. 
 

21 
 
 
22 

• Students will build the elements of the paper 
-- one on the next – to create a unified 
whole. 

• Students will write a concluding statement 
that supports the information presented 

4 
 
 

4 

W.11-12.4 
 

• Produce clear and coherent writing in which the 
development, organization, and style are appropriate 
to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in 
standards 1–3 above.) 
 

23 
 
24 
 
 
 
 
25 
 
 
 
26 
 
27 
 
 
28 
 
 
 
29 

• Students will produce writing that is clear 
and understandable to the reader.  

• Students will create a written work that takes 
into account the task (type of writing 
assignment), audience (the intended reader), 
and purpose (the writer‘s designated reason 
for writing). 

• The students will produce a written work, 
which reflects through style, organization, 
and development of a topic, their awareness 
of the task, audience, and purpose.  

• Students will plan their writing, developing 
strong revision and editing skills 

• Students will rewrite or try a different 
approach always being mindful of the 
audience and the purpose for the writing.  

• Students will determine what details or 
information is most important for a particular 
audience and specific purpose.  

• Students will understand that writing is a 
process, rather than solely a product. Writing 
as a process requires thinking and being able 
to articulate those thoughts.  

4 
 

4 
 
 
 
 

4 
 
 
 

3 
 
 

4 
 
 

3 
 
 

2 
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W.11-12.6 
 

Use technology, including the Internet, to produce, 
publish, and update individual or shared writing 
products in response to ongoing feedback, including 
new arguments or information. 

30 
 
 
31 
 
32 

• Students use technology strategically when 
creating, refining, and collaborating on 
writing.  

• Students will use technology to collaborate 
with others.  

• Students will respond to ongoing feedback 
from others, using that feedback to form new 
arguments or incorporate new information.  
 

2 
 
 

4 
 

3 
 
 

 
W.11-12.7 
 

• Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation. 

 

33 
 
 
 
34 
 
 
35 
 
36 
 
 
37 
 
 
38 

•  Students will synthesize information by 
combining parts from a variety of sources 
into a one unified understanding, achieving a 
new insight.  

• Students will recognize what is important in a 
source, how it supports the topic, and how it 
relates to other source information.  

• Students will find information that is relevant 
from reliable and authoritative sources.  

• Students will be adept at using advance 
searches and finding print and digital sources 
that answer their research question.  

• Students will integrate the information 
effectively, avoiding plagiarism and using a 
standard format for citation. 

• Students will determine the strengths and 
limitations of the sources they find in terms 
of task, audience, and purpose. They should 
not rely heavily on a single source. 

 
 

4 
 

 
 

1 
 

 
1 

 
2 
 

 
4 
 

 
3 
 
 
 
 
 
 
 

W.11-12.8 
 

• Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the strengths 
and limitations of each source in terms of the task, 

39 
 
 
 
40 

• Students will synthesize information by 
combining parts from a variety of sources 
into a one unified understanding, achieving a 
new insight.  

4 
 
 
 

3 
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purpose, and audience; integrate information into 
the text selectively to maintain the flow of ideas, 
avoiding plagiarism and overreliance on any one 
source and following a standard format for citation. 
 

 
 
41 
 
 
42 
 
 
43 
 
44 
45 
 
46 
 
 
47 

• Students will recognize what is important in a 
source, how it supports the topic, and how it 
relates to other source information.  

• Students will select, break down, classify and 
prioritize information that is relevant from 
reliable and authoritative sources.  

• Students will make use of advance searches 
and find print and digital sources that help to 
answer their research question.  

• Students will integrate the information 
revealed in their research effectively. 

• Students will choose to avoid plagiarism. 
• Students will review and implement the 

standard MLA format for citation.  
• Students will differentiate the strengths and 

limitations of the sources they find in terms 
of task, audience, and purpose.  

• Students will examine and select a variety of 
sources, be careful not to rely too heavily on 
a single source.  
 

 
 

2 
 
 

3 
 
 

2 
 

1 
2 
 

3 
 
 

2 
 

W.11-12.9 
 

• Draw evidence from literary or informational texts 
to support analysis, reflection, and research. 
 

48 
 
49 

• Students will research and gather evidence 
from literary and informational texts. 

• Students will use evidence from literary and 
informational texts to support their analysis, 
reflection and research. 

1 
 

4 
 

 
Standard # Speaking & Listening Standards (Priority or Top 

Level Transfer Standards in Bold) 
SLO 

# 
Student Learning Outcomes Depth of 

Knowledge 
SL.11-12.4 
 
 

• Present information, findings, and supporting evidence, 
conveying a clear and distinct perspective, such that 
listeners can follow the line of reasoning, alternative 
or opposing perspectives are addressed, and the 
organization, development, substance, and style are 
appropriate to purpose, audience, and a range of 
formal and informal tasks. 

50 
 
 
51 
 
 
 

• Students will create and present a 
PowerPoint presentation, imovie, or 
podcast on a given topic. 

• Student presentations will be in the 
form of a digital essay with a thesis, 
supporting evidence and reliable 
sources. 

 

2 
 
 

4 
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SL. 11-12.5 
 
 
 

• Make strategic use of digital media (e.g., textual, 
graphical, audio, visual, and interactive elements) in 
presentations to enhance understanding of findings, 
reasoning, and evidence and to add interest. 

52 
 
 
 
 

• Students will include digital media in their 
presentations. 

3 
 
 
 
 

Standard # Language Standards (Priority or Top Level Transfer 
Standards in Bold) 

SLO 
# 

Student Learning Outcomes Depth of 
Knowledge 

L.11-12.2 
 

• Demonstrate command of the conventions of 
Standard English capitalization, punctuation, and 
spelling when writing. 
 

53 
 
 
 
 
 

• Students will further hone their ability to 
produce written work that demonstrates an 
understanding of how and when to use 
Standard English capitalization, punctuation, 
and spelling. 

4 
 

L.11-12.6 • Acquire and use accurately general academic and 
domain-specific words and phrases, sufficient for 
reading, writing, speaking, and listening at the college 
and career readiness level; demonstrate 
independence in gathering vocabulary knowledge 
when considering a word or phrase important to 
comprehension or expression. 

54 
 
 
 
55 
 
 
 
56 
 
 
 
 

• Students will define the discourse language 
of general and/or specific academic fields of 
study, in order to read, write, speak and 
listen more effectively. 

• Students will accurately use the discourse 
language of general and/or specific academic 
fields of study, in order to read, write, speak 
and listen more effectively 

• Students will choose the appropriate method 
needed to broaden their knowledge of 
vocabulary when trying to understand or 
express an idea either in speaking or writing. 

1 
 
 
 

4 
 
 
 

2 

Big Ideas 
• Determining and supporting theme in classic texts. 
• Examining verse in drama and epic poetry. 
• Identifying a nonfiction thesis and determining its supporting arguments. 

 

Essential Questions 
• What is the tragic flaw, and how does it relate to the tragic hero’s downfall? 
• What responsibilities accompany power?   
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• What is each individual’s responsibility in determining his or her own destiny?  
  

Assessments 
• quizzes 
• check for understanding 
• journal entries 
• short answer essays 
• Socratic seminars 
• Documented essays 
• Presentations 
• Jigsaw activities 
• Common Benchmark as per district schedule 

Key Vocabulary 
• Tragedy and tragic hero (and all terms related) 
• Soliloquy 
• Humanism 
• Existentialism 
• Epic poetry (and all terms related) 
• Transcendentalism 

Suggested Resources (CCSS Exemplar Texts in Bold) 
• Oedipus Rex: 620L 
• Hamlet: 1390L 
• Paradise Lost: 1460L 
• Walden and Civil Disobedience: 1340L 
• The Portable Emerson: 1140L 
• Lexile.com 
• MHS Databases:  Gale Resource Center and JSTOR 
• CCSS Framework Appendix A: Grade Level Text Complexity (p.5)  
• CCSS Framework Appendix B: Text Exemplars and Sample Performance Tasks 
• CCSS Framework Appendix C: Writing Exemplars 

Learning Experiences (last area to be completed) 
Instructional Focus Student Learning Objectives Assessments 

• What can I do to make the work 
maximally engaging and effective? 

 

• List SLOs that are addressed via 
instructional focus 

• If listed then they should be taught 

• How will you assess these learning events? 
• What types of assessments will you use to check 

for understanding? 
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• What content should we cover? 
What content needs to be 
“uncovered”? 

 
• When should the “basics” come first? 

When should they be on a “need to 
know” basis? 

 
• When should I teach, when should I 

coach, and when should I facilitate 
student “discovery”? 

 
• How do I know who and where the 

learners are? 
 

• In order to truly meet the standard, 
what should they be able to do 
independently (transfer)? What 
should I be doing to make them more 
independent and able to transfer? 

 
• What events will help students 

practice & get feedback in transfer 
using the learning in realistic ways? 

 

 
  



26: 2013-14  
 

DIFFERENTIATION 
Special Education ELL RtI 

• Modifications & accommodations as listed in 
the student’s IEP 

• Assign a peer to help keep student on task 
• Modified or reduced assignments 
• Reduce length of assignment for different 

mode of delivery 
• Increase one to one time 
• Working contract between you and student at 

risk 
• Prioritize tasks 
• Think in concrete terms and provide hands on 

tasks 
• Position student near helping peer or have 

quick access to teacher 
• Anticipate where needs will be 
• Break tests down in smaller increments 
• NJDOE resources 

• Strategy groups 
• Teacher conferences 
• Graphic organizers 
• Modification plan 
• NJDOE resources 
• Adapt a Strategy-Adjusting strategies for ESL 

students: http://www.teachersfirst.com/cont
ent/esl/adaptstrat.cfm 

• Tiered Interventions following RtI framework 
• RtI Intervention Bank 
• NJDOE resources 
• Differentiated instruction provided by 

teacher(s) and based upon recommendation 
of I&RS Committee and  
 

CROSS CURRICULUR RESOURCES 
The Amistad Commission’s Literacy components for Primary Grades: http://njamistadcurriculum.net/ 
Lessons focused on Language: http://www.fcrr.org/studentactivities/language_k1.htm  

ALIGNMENT TO 21st CENTURY SKILLS AND TECHNOLOGY  
21st Century/ Interdisciplinary Themes: Bold all that apply 21st Century Skills: Bold all that apply 
Global Awareness 
Financial, Economic, Business and Entrepreneurial Literacy 
Civic Literacy 
Health Literacy 
Environmental Literacy  

Creativity & Innovation 
Critical Thinking & Problem Solving 
Communication & Collaboration 
Media Literacy 
Information Literacy 
Information, Communication & Technology 
Life & Career Skills 

Technology Infusion 
College and Career 
Readiness Anchor 

Standards 

Reading 
 
 

Writing 
 

 

Speaking/ Listening and 
Language 

 

Other 
 
Interactive White Board  

http://www.state.nj.us/education/educators/standards/�
https://drive.google.com/a/mpsdnj.us/file/d/0B0CIp0Y5Z4m-UmVwdjB1bS1DYWM/view?usp=sharing�
http://www.state.nj.us/education/educators/standards/�
http://www.teachersfirst.com/content/esl/adaptstrat.cfm�
http://www.teachersfirst.com/content/esl/adaptstrat.cfm�
http://www.state.nj.us/education/educators/standards/�
http://njamistadcurriculum.net/�
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CCRA. W.6. Use technology, 
including the Internet, to 
produce and publish writing 
and to interact and 
collaborate with others 
 
CCRAW.8. Gather relevant 
information from multiple 
print and digital sources, 
assesses the credibility and 
accuracy of each source, and 
integrates the information 
while avoiding plagiarism.  
. 
CCRA.SL.5. Make strategic 
use of digital media and 
visual displays of data to 
express information and 
enhance understanding of 
presentations. 
 
 

RI.11-12.7 Integrate and 
evaluate multiple sources of 
information presented in 
different media or formats 
(e.g., visually, 
quantitatively) as well as in 
words in order to address a 
question or solve a problem. 
 
 
 

W.11-12.6 Use technology, 
including the Internet, to 
produce, publish, and 
update individual or shared 
writing products in 
response to ongoing 
feedback, including new 
arguments or information 
 
W.11-12.8. Gather relevant 
information from multiple 
authoritative print and 
digital sources, using 
advanced searches 
effectively; assess the 
strengths and limitations of 
each source in terms of the 
task, purpose, and audience; 
integrate information into 
the text selectively to 
maintain the flow of ideas, 
avoiding plagiarism and 
overreliance on any one 
source and following a 
standard format for citation.  

SL.11-12.5. Make strategic 
use of digital media (e.g., 
textual, graphical, audio, 
visual, and interactive 
elements) in presentations 
to enhance understanding of 
findings, reasoning, and 
evidence and to add 
interest.  
 
L.11-12.4c Consult general 
and specialized reference 
materials (e.g., dictionaries, 
glossaries, thesauruses), 
both print and digital, to 
find the pronunciation of a 
word or determine or clarify 
its precise meaning, its part 
of speech, its etymology, or 
its standard usage. 

Applications 
Digital Texts 
Audio Texts 
 

Evidence of Student Learning 
• Common benchmarks  
• Evaluation rubrics 
• Self-reflections 
• Self- assessments 
• Teacher-student conferences 
• Running records 
• Students’ published pieces 
• Unit tests 
• Quizzes 
• Journals 
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Montclair Public Schools 

 ELA Curriculum Unit Planning Template 
Subject CGI English  

High Honors 
Grade 11 Unit # Four Pacing Two Weeks for Romantic Poets 

Two Weeks for The Canterbury 
Tales &The Vindication of the Rights 
of Women 
Three weeks for Utopia & 1984 
Two weeks for The Fire Next Time 

Unit The Personal as Political: Man vs. The World 

Overview 
• Students will study the terms of verse and identify these elements in a variety of poems ranging from lyric to narrative. 
• Literature is a product of its historical, political, cultural, and scientific time periods. 
• Literature is a means of expression for the personal philosophies of the authors. 
• Lexile band:  1090 - 1420 

 
Standard # Reading Standards: Literary Text (Priority or Top 

Level Transfer Standards in Bold) 
SLO 

# 
Student Learning Objectives Depth of 

Knowledge 
RL.11-12.1 
 

• Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as 
inferences drawn from the text, including 
determining where the text leaves matters uncertain. 
 

1 
 
 
2 
 
 
3 

• Students will identify and label passages 
within the text, which thoroughly and 
strongly support their analysis. 

• Student will summarize what the text 
explicitly says and what the text seems to 
infer. 

• Students will come to recognize where an 
author purposely leaves events open-ended 
or vague or judge where a text is 
inconclusive. 

1 
 
 

2 
 
 

3 

RL.11-12.3 
 

• Analyze the impact of the author’s choices regarding 
how to develop and relate elements of a story or 
drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and 
developed). 
 

4 
 
5 
 
 
6 

• Students will examine key ideas and details in 
the text. 

• Students will understand how an author‘s 
choices when developing a story impact the 
story as a whole.  

• Students will recognize how from choosing a 

2 
 
 

1 
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setting to developing a character, an author 
crafts an idea into text and develops story 
elements into plot. 

3 

RL.11-12.5 • Analyze how an author’s choices concerning how to 
structure specific parts of a text (e.g., the choice of 
where to begin or end a story, the choice to provide a 
comedic or tragic resolution) contribute to its overall 
structure and meaning as well as its aesthetic impact. 

7 • Students will scrutinize specific parts of a text 
in order to understand how an author 
structured and crafted that particular part so 
that it would contribute meaning or artistic 
effect. 

2 

Standard # Reading Standards: Informational Text (Priority or 
Top Level Transfer Standards in Bold) 

SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

RI.11-12.1 
 

• Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. 
 

8 
 
 
9 
 
 
10 
 
 
11 

• Students will identify and cite evidence 
formally and informally to support their 
ideas.  

• Students will determine if evidence is 
sufficient and convincing. 

• Students will judge where an author 
purposely (or unintentionally) leaves  
information open-ended or vague.  

• Students will recognize a gap in 
understanding and that their 
comprehension would be such that they 
could question the text.  
 

1 
 
 
 

4 
 

3 
 
 

3 

RI.11-12.3 
 

• Analyze a complex set of ideas or sequence of events 
and explain how specific individuals, ideas, or events 
interact and develop over the course of the text. 

12 
 
 
 
 
13 
 
 
14 
 
 
15 
 
 

• Students will examine a set of ideas that are 
multifaceted or look at a sequence of events 
and determine how specific individuals, 
ideas, or events relate to one another and 
develop throughout the text.  

• Students will consider the key details or 
ideas. 

• Students will evaluate what the role of key 
details and ideas is in the bigger framework 
of the text.  

• Students will recognize how the key details 
and ideas is in the bigger framework of the 
text evolve throughout the text.  
 

2 
 
 
 
 

2 
 
 

4 
 
 

3 
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RI.11-12.4 
 

• Determine the meaning of words and phrases as 
they are used in a text, including figurative, 
connotative, and technical meanings; analyze how 
an author uses and refines the meaning of a key 
term or terms over the course of a text (e.g., how 
Madison defines faction in Federalist No. 10). 
Students will examine the structure an author uses. 

• Students will judge whether or not the structure is 
effective for the purpose.  
 

 

16 
 
 
 
17 

• Students will comfortably and confidently 
determine figurative, connotative, and 
technical meanings of words and phrases 
over the course of the year.  

• Students also should consider how authors 
perfect or cultivate the meaning of key 
term(s) throughout a text, bringing readers 
to a deeper understanding or a clearer 
picture of what that word means in that 
particular context. This means that aside 
from using resources to define a term, 
students need to review the word(s) in light 
of context.  
 

4 
 
 
 

2 
 
 
 
 
 
 
 
 
 
 
 

RI.11-12.5 
 

• Analyze and evaluate the effectiveness of the 
structure an author uses in his or her exposition or 
argument, including whether the structure makes 
points clear, convincing, and engaging. 
 

18 
 
19 

• Students will examine the structure an 
author uses. 

• Students will judge whether or not the 
structure is effective for the purpose.  
 
 

2 
 

3 

RI.11-12.6 
 

• Determine an author’s point of view or purpose in a 
text in which the rhetoric is particularly effective, 
analyzing how style and content contribute to the 
power, persuasiveness or beauty of the text.  
 

20 
 
 
 
 
21 
22 

• Students will, upon reading a text that is rich 
with effective language, recognize what the 
author‘s purpose is and study how the style 
and content contribute to the power and 
beauty of the text.  

• Students will recognize effective language.  
• Students will identify instances where text 

was indeed beautiful and in which words 
contribute to this beauty.  
 

3 
 
 
 
 

3 
1 

RI.11-12.10 • By the end of grade 11, read and comprehend literary 
nonfiction in the grades 11–CCR text complexity band 
proficiently, with scaffolding as needed at the high 
end of the range. 
By the end of grade 12, read and comprehend literary 

23 • Students will routinely read literary 
nonfiction. 

1 
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nonfiction at the high end of the grades 11–CCR text 
complexity band independently and proficiently. 

Standard # Writing Standards (Priority or Top Level Transfer 
Standards in Bold) 

SLO 
# 

Student Learning Objectives Depth of 
Knowledge 

W.11-12.1 
 

• Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning 
and relevant and sufficient, evidence. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

24 
 
 
 
 
25 

• Students will write, creating argumentative 
and persuasive texts that support their 
analysis of a text or topic using enough 
relevant evidence to legitimately support 
their claim(s).  

• Students understand how much evidence is 
needed to satisfactorily support a point.  

 

4 
 
 
 
 

1 

W.11-12.4 
 

• Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-
specific expectations for writing types are defined in  

26 
 
 
 
27 
 
 
28 
 
 
 
29 
 

• Students will produce writing that is clear 
and understandable to the reader.  

• Students will create a written work that takes 
into account the task (type of writing 
assignment), audience (the intended reader), 
and purpose (the writer‘s designated reason 
for writing). 

• The students will produce a written work, 
which reflects through style, organization, 
and development of a topic, their awareness 
of the task, audience, and purpose.  

• Students will plan their writing, developing 
strong revision and editing skills 

4 
 
 

4 
 
 
 

4 
 
 
 

2 
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30 
 
 
31 
 
 
32 

• Students will rewrite or try a different 
approach always being mindful of the 
audience and the purpose for the writing.  

• Students will determine what details or 
information is most important for a particular 
audience and specific purpose.  

• Students will understand that writing is a 
process, rather than solely a product. Writing 
as a process requires thinking and being able 
to articulate those thoughts.  

 

3 
 
 

4 
 
 

2 
 
 
 

W.11-12.3b 
 

• Use narrative techniques, such as dialogue, pacing, 
description, reflection, and multiple plot lines, to 
develop experiences, events, and/or characters. 
 

33 • Students will apply narrative techniques including 
dialogue, description, and plot in order to develop 
experiences, events, and/or characters choosing 
words that create vivid pictures.  

 

1 

W.11-12.3c 
 

• Use a variety of techniques to sequence events so 
that they build on one another to create a coherent 
whole and build toward a particular tone and 
outcome (e.g., a sense of mystery, suspense, growth, 
or resolution). 
 

34 • Students will build toward a particular tone and 
outcome. 

 

2 

W.11-12.3d 
 

• Use precise words and phrases, telling details, and 
sensory language to convey a vivid picture of the 
experiences, events, setting, and/or characters. 
 

35 • Students will select effective details using precise 
language.  

 

3 

W.11-12.3e 
 

• Provide a conclusion that follows from and reflects on 
what is experienced, observed, or resolved over the 
course of the narrative. 
 

36 • Students will provide a conclusion to the events 
they set out at the beginning of their narrative.  

 

3 

W.11-12.5 
 

• Develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new 
approach, focusing on addressing what is most 
significant for a specific purpose and audience. 
 

37 
 
 
38 
 
 
 

• Students will plan their writing and develop 
strong revising and editing skills 

• Students will rewrite or try a different 
approach always mindful of the audience and 
the purpose for the writing.  

2 
 
 

3 
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39 
 
 
 

• Students will determine what details or 
information is most important for a particular 
audience and specific purpose.  

3 

W.11-12.8 
 

• Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the strengths 
and limitations of each source in terms of the task, 
purpose, and audience; integrate information into 
the text selectively to maintain the flow of ideas, 
avoiding plagiarism and overreliance on any one 
source and following a standard format for citation. 
 

40 
 
 
 
41 
 
 
42 
 
 
43 
 
 
44 
 
45 
46 
 
47 
 
 
48 
 
 
 
 

• Students will synthesize information by 
combining parts from a variety of sources 
into a one unified understanding, achieving a 
new insight.  

• Students will recognize what is important in a 
source, how it supports the topic, and how it 
relates to other source information.  

• Students will select, break down, classify and 
prioritize information that is relevant from 
reliable and authoritative sources.  

• Students will make use of advance searches 
and find print and digital sources that help to 
answer their research question.  

• Students will integrate the information 
revealed in their research effectively. 

• Students will choose to avoid plagiarism. 
• Students will review and implement the 

standard MLA format for citation.  
• Students will differentiate the strengths and 

limitations of the sources they find in terms 
of task, audience, and purpose.  

• Students will examine and select a variety of 
sources, be careful not to rely too heavily on 
a single source.  
 

4 
 
 
 

3 
 
 

2 
 
 

3 
 
 

2 
 

1 
2 
 

3 
 
 

2 
 
 
 

 
W.11-12.9 
 

• Draw evidence from literary or informational texts to 
support analysis, reflection, and research. 
 

49 
 
50 

• Students will research and gather evidence 
from literary and informational texts. 

• Students will use evidence from literary and 
informational texts to support their analysis, 
reflection and research. 

1 
 

4 

W.11-12.10 • Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 

51 
 
52 

• Students will participate in a variety of 
writing tasks, of varying lengths. 

2 
 

4 
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frames (a single sitting or a day or two) for a range of 
tasks, purposes. 

• Students will develop the flexibility, 
concentration, and fluency to produce high-
quality first draft texts under a tight deadline 

Standard # Speaking & Listening Standards (Priority or Top 
Level Transfer Standards in Bold) 

SLO 
# 

Student Learning Outcomes Depth of 
Knowledge 

SL.11-12.1 
 

• Initiate and participate effectively in a range of 
collaborative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners on grades 
11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and 
persuasively. 

53 
 
 
54 

• Students will initiate discussions in order to 
collaborate on ideas and express their 
opinions. 

• Students will effectively participate in large 
and small group discussions that are 
persuasive and effective 

2 
 
 

4 

SL.11-12.1a 
 

• Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. 

55 • Students will prepare notes and annotate 
texts in preparation of scheduled small and 
large group discussions. 

3 

SL.11-12.1b 
 

• Work with peers to promote civil, democratic 
discussions and decision-making, set clear goals and 
deadlines, and establish individual roles as needed. 

56 • Students will initiate and participate in group 
discussions that are persuasive and effective. 

2 

SL.11-12.1c 
 

• Propel conversations by posing and responding to 
questions that probe reasoning and evidence; ensure 
a hearing for a full range of positions on a topic or 
issue; clarify, verify, or challenge ideas and 
conclusions; and promote divergent and creative 
perspectives. 

57 • Students will engage in routine class 
discussions questions. 

4 

SL.11-12.1d 
 

• Respond thoughtfully to diverse perspectives; 
synthesize comments, claims, and evidence made on 
all sides of an issue; resolve contradictions when 
possible; and determine what additional information 
or research is required to deepen the investigation or 
complete the task. 

58 
 
59 
 
 
60 

• Students will comment on their classmates’ 
viewpoints.  

• Students will identify when more information 
is needed to fully understand ideas and 
viewpoints. 

• Students will research for more information 
when needed. 

3 
 

1 
 
 

3 
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SL.11-12.3 
 

• Evaluate a speaker’s point of view, reasoning, and 
use of evidence and rhetoric, assessing the stance, 
premises, links among ideas, word choice, points of 
emphasis, and tone used. 
 

61 
 
 
 
62 

• Students will question the point of view, 
reasoning, and use of evidence and rhetoric 
of speakers, whether they are peers, 
teachers, or outside sources. 

• Students will compare the stance, premises, 
links among ideas, word choice, points of 
emphasis and tone used by speakers, 
whether they are peers, teachers, or outside 
sources. 

3 
 
 
 

4 

SL.11-12.4 
 

• Present information, findings, and supporting 
evidence, conveying a clear and distinct perspective, 
such that listeners can follow the line of reasoning, 
alternative or opposing perspectives are addressed, 
and the organization, development, substance, and 
style are appropriate to purpose, audience, and a 
range of formal and informal tasks. 
 

63 • Students will present information in and 
with a clear and unmistakable point of view, 
over the course of a range of formal or 
informal tasks.  
 

4 

SL.11-12.6 
 

• Adapt speech to a variety of contexts and tasks, 
demonstrating a command of formal English when 
indicated or appropriate. 
The CCR anchor standards and high school grade-
specific standards work in tandem to define college 
and career readiness expectations—the former 
providing broad standards, the latter providing 
additional specificity. 

64 
 
65 
 
66 
 
 
 
67 
 
 
68 

• Students will adapt their speaking toward a 
variety of audiences. 

• Students will adapt speech as necessary to 
address a variety of audiences.  

• Students will engage in discussions about the 
various forms of Englishes (Standard English, 
IM (Instant Messaging), text abbreviations, 
and slang) are used in their lives. 

• Students will be able to identify when and 
how to they use the various informal and 
formal Englishes. 

• Students will appropriately employ formal 
Standard English appropriate. 
 
 

3 
 

3 
 
 

2 
 
 

1 
 
 

4 

Standard # Language Standards (Priority or Top Level Transfer SLO Student Learning Outcomes Depth of 
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Standards in Bold) # Knowledge 
L.11-12.1 
 

• Demonstrate command of the conventions of 
Standard English grammar and usage when writing or 
speaking. 
 

69 • Students will further hone their ability to 
produce written work that demonstrates an 
understanding of how and when to use 
Standard English capitalization, punctuation, 
and spelling. 

4 

L.11-12.1a 
 

• Apply the understanding that usage is a matter of 
convention, can change over time, and is sometimes 
contested. 
 

70 • Students will further hone their ability to 
produce written work that demonstrates an 
understanding of how and when to use 
Standard English capitalization, punctuation, 
and spelling. 

4 

L.11-12.2 • Demonstrate command of the conventions of 
Standard English capitalization, punctuation, and 
spelling when writing. 

•  

71 • Students will further hone their ability to 
produce written work that demonstrates an 
understanding of how and when to use 
Standard English capitalization, punctuation, 
and spelling. 

4 

L.11-12.5 
 

• Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings. 
 

72 • Students will utilize words, syntax, and 
punctuation in expressing themselves and 
achieve particular functions and rhetorical 
effects.  
 

4 
 
 
 
 

L.11-12.5a 
 

• Interpret figures of speech (e.g., hyperbole, paradox) 
in context and analyze their role in the text. 
 

73 • Students will understand that figurative 
language, word relationships, and nuances in 
word meanings are part of the craft and art 
of written and spoken language. 
 

2 

L.11-12.5b 
 
 

• Analyze nuances in the meaning of words with similar 
denotations. 

74 • Students will understand that figurative 
language, word relationships, and nuances in 
word meanings are part of the craft and art 
of written and spoken language. 
 

2 

Big Ideas 
• Each individual has his/her power to influence any aspect of society through written expression. 
• Literature can be a powerful political tool. 
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Essential Questions 
• How does each literary selection reflect the values and ideas of its respective time period? 
• How is the form of each literary selection related to its meaning? 
• How does writing allow you to explore your relationship to the political and cultural structures? 
 

Assessments 
• Literary analysis papers 
• Quizzes 
• Presentations 
• Creative writing  
• Personal narrative papers 
• Socratic seminars 
• Common Benchmark as per district schedule 

Key Vocabulary 
• Utopia 
• Dystopia 
• Romanticism 
• Frame story 
• Persuasive writing 
• Feminism 

Suggested Resources (CCSS Exemplar Texts in Bold) 
                The Canterbury Tales 1410 L 
                The Vindications of the Rights of Women 1420 L 
                Utopia 1320 L 
                The Fire Next Time 1300 L 
                The Romantic Poets (Verse) 
                1984 1090 L 

www.lexile.com 
Various essays/articles from Jstor database 

• CCSS Framework Appendix A: Grade Level Text Complexity (p.5)  
• CCSS Framework Appendix B: Text Exemplars and Sample Performance Tasks 
• CCSS Framework Appendix C: Writing Exemplars 

  

http://www.lexile.com/�
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Learning Experiences (last area to be completed) 
Instructional Focus Student Learning Objectives Assessments 

• What can I do to make the work 
maximally engaging and effective? 

 
• What content should we cover? 

What content needs to be 
“uncovered”? 

 
• When should the “basics” come first? 

When should they be on a “need to 
know” basis? 

 
• When should I teach, when should I 

coach, and when should I facilitate 
student “discovery”? 

 
• How do I know who and where the 

learners are? 
 

• In order to truly meet the standard, 
what should they be able to do 
independently (transfer)? What 
should I be doing to make them more 
independent and able to transfer? 

 
• What events will help students 

practice & get feedback in transfer 
using the learning in realistic ways? 

• List SLOs that are addressed via 
instructional focus 

• If listed then they should be taught 

• How will you assess these learning events? 
• What types of assessments will you use to check 

for understanding? 
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DIFFERENTIATION 
Special Education ELL RtI 

• Modifications & accommodations as listed in 
the student’s IEP 

• Assign a peer to help keep student on task 
• Modified or reduced assignments 
• Reduce length of assignment for different 

mode of delivery 
• Increase one to one time 
• Working contract between you and student at 

risk 
• Prioritize tasks 
• Think in concrete terms and provide hands on 

tasks 
• Position student near helping peer or have 

quick access to teacher 
• Anticipate where needs will be 
• Break tests down in smaller increments 
• NJDOE resources 

• Strategy groups 
• Teacher conferences 
• Graphic organizers 
• Modification plan 
• NJDOE resources 
• Adapt a Strategy-Adjusting strategies for ESL 

students: http://www.teachersfirst.com/cont
ent/esl/adaptstrat.cfm 

• Tiered Interventions following RtI framework 
• RtI Intervention Bank 
• NJDOE resources 
• Differentiated instruction provided by 

teacher(s) and based upon recommendation 
of I&RS Committee and  
 

CROSS CURRICULUR RESOURCES 
The Amistad Commission’s Literacy components for Primary Grades: http://njamistadcurriculum.net/ 
Lessons focused on Language: http://www.fcrr.org/studentactivities/language_k1.htm  

ALIGNMENT TO 21st CENTURY SKILLS AND TECHNOLOGY  
21st Century/ Interdisciplinary Themes: Bold all that apply 21st Century Skills: Bold all that apply 
Global Awareness 
Financial, Economic, Business and Entrepreneurial Literacy 
Civic Literacy 
Health Literacy 
Environmental Literacy  

Creativity & Innovation 
Critical Thinking & Problem Solving 
Communication & Collaboration 
Media Literacy 
Information Literacy 
Information, Communication & Technology 
Life & Career Skills 

Technology Infusion 
College and Career 
Readiness Anchor 

Standards 

Reading 
 
 

Writing 
 

 

Speaking/ Listening and 
Language 

 

Other 
 
Interactive White Board  

http://www.state.nj.us/education/educators/standards/�
https://drive.google.com/a/mpsdnj.us/file/d/0B0CIp0Y5Z4m-UmVwdjB1bS1DYWM/view?usp=sharing�
http://www.state.nj.us/education/educators/standards/�
http://www.teachersfirst.com/content/esl/adaptstrat.cfm�
http://www.teachersfirst.com/content/esl/adaptstrat.cfm�
http://www.state.nj.us/education/educators/standards/�
http://njamistadcurriculum.net/�
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CCRA. W.6. Use technology, 
including the Internet, to 
produce and publish writing 
and to interact and 
collaborate with others 
 
CCRAW.8. Gather relevant 
information from multiple 
print and digital sources, 
assesses the credibility and 
accuracy of each source, and 
integrates the information 
while avoiding plagiarism.  
. 
CCRA.SL.5. Make strategic 
use of digital media and 
visual displays of data to 
express information and 
enhance understanding of 
presentations. 
 
 

RI.11-12.7 Integrate and 
evaluate multiple sources of 
information presented in 
different media or formats 
(e.g., visually, 
quantitatively) as well as in 
words in order to address a 
question or solve a problem. 
 
 
 

W.11-12.6 Use technology, 
including the Internet, to 
produce, publish, and 
update individual or shared 
writing products in 
response to ongoing 
feedback, including new 
arguments or information 
 
W.11-12.8. Gather relevant 
information from multiple 
authoritative print and 
digital sources, using 
advanced searches 
effectively; assess the 
strengths and limitations of 
each source in terms of the 
task, purpose, and audience; 
integrate information into 
the text selectively to 
maintain the flow of ideas, 
avoiding plagiarism and 
overreliance on any one 
source and following a 
standard format for citation.  

SL.11-12.5. Make strategic 
use of digital media (e.g., 
textual, graphical, audio, 
visual, and interactive 
elements) in presentations 
to enhance understanding of 
findings, reasoning, and 
evidence and to add 
interest.  
 
L.11-12.4c Consult general 
and specialized reference 
materials (e.g., dictionaries, 
glossaries, thesauruses), 
both print and digital, to 
find the pronunciation of a 
word or determine or clarify 
its precise meaning, its part 
of speech, its etymology, or 
its standard usage. 

Applications 
Digital Texts 
Audio Texts 
 

Evidence of Student Learning 
• Common benchmarks  
• Evaluation rubrics 
• Self-reflections 
• Self- assessments 
• Teacher-student conferences 
• Running records 
• Students’ published pieces 
• Unit tests 
• Quizzes 
• Journals 
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